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1. introduction
The Training and Development Agency for Schools (TDA) established the Postgraduate Professional Development (PPD) programme as the successor to its Award-bearing INSET scheme.  The PPD programme is the TDA’s major support for continuing professional development that has as its main objective ‘the improvement of pupils’ performance through the embedded improvement of teachers’ knowledge, understanding and practice’.  Providers’ bids for funding allocations for three-year programmes are assessed against a range of approval criteria, one of which is how the provider intends to evaluate each programme’s ‘impact on practice in schools’.
There is widespread recognition among CPD providers and in the TDA that evaluating the impact of programmes in these terms can be problematic.  This report is based on responses to a six-question template from 54 of the 56 providers funded in the first year of the PPD programme in 2005/06 and summarises their own evaluations of impact for the benefit of the TDA and providers themselves.  The approaches and procedures it presents are likely to be of interest to all those who have school, local authority, higher education or other responsibilities for professional development both within and beyond the TDA PPD programme. 
2. main conclusions

· The majority of providers show an impressive level of concern about the impact of their PPD on both teachers and pupils’ learning experiences, writing openly and honestly about the strengths and shortcomings of their provision.  Evaluation findings have generally been used to modify objectives and improve provision.

· Many have devoted resources to staff time or small research projects in order to gather more data in future.  The wide dissemination of the findings from impact evaluation (and its associated methodology) should benefit all involved.

· Many providers seemed to have been influenced by the helpful Universities Council for the Education of Teachers guidance on ‘PPD Annual Impact Evaluation’.  But a minority of responses focused mainly on methodology and the difficulties in gathering evidence of impact.

· The following main conclusions can be drawn from PPD providers’ responses to the TDA impact evaluation template:

i. The need to prepare reports on PPD impact for TDA has stimulated more debate about what impact means.

ii. Generally, providers are seeking evidence of impact from many different sources, involving participants and stakeholders.  They are also beginning to look for longer-term evidence of impact, and of embedded changed practices, by using follow-up questionnaires and interviews. 

iii. One of the limitations of the evidence of impact offered is that it was often self-reported or came from only one source.  However, providers are beginning to look for corroborating evidence from different sources. 

iv. There appears to be an emerging consensus about the types of PPD impact that can be identified.  These were summarised by one provider as follows: 

· changes in subject/process knowledge base of participants;

· changes in confidence and self-esteem of participants;

· changes in classroom practice of participants and/or the practice of colleagues;

· improved reflection on practice;

· improved motivation of pupils;

· improved achievement of pupils.

v. Almost without exception, providers identified increased confidence and self-esteem as one of the major, but perhaps unexpected, benefits from PPD.  While these may not be sufficient outcomes by themselves, where enhanced knowledge, skills, confidence and self-esteem came together, participants were often empowered to do great things in their schools.  Teachers’ increased confidence and self-esteem were reported as being very significant in disseminating findings from PPD, embedding new improved practices and convincing others: in fact, becoming a professional voice in school. 

vi. There are widespread concerns, associated with academic and professional integrity, that make providers reluctant to claim a causal link between PPD and improvements in pupils’ learning.  Few providers felt able to quantify impact.  They state correctly that it is difficult to disaggregate the effects of PPD from other factors, and while changes in teacher behaviour may be observed quickly, improvements in pupils’ learning can only be seen over time.

vii. Providers also indicated that it is generally easier to achieve PPD outcomes related to pupils’ learning experiences than pupils’ academic achievement. 

viii. Several providers are actively seeking to incorporate feedback from ‘pupil voice’.

ix. An increasing proportion of PPD provision is being linked directly with achieving performance management and school improvement targets, for example, as part of professional development planning.  The most effective provision places emphasis on initial needs analysis – related to both personal and school needs – to shape each individual study and form a basis for judging impact later.  School-based projects aimed at enabling teachers to research their own areas of interest, and address practical concerns in the classroom, are becoming a common element of PPD programmes.

x. Some providers are planning explicitly for impact from the start, through to the design of the assignments and negotiation of research/enquiry projects.  A few providers also seek commitment and approval by the school for a school-based enquiry.  However, others rightly pointed out that this kind of provision may not suit every teacher’s need, particularly in schools that do not offer this kind of support, and that such teachers should not be disadvantaged.

xi. The development of teachers as reflective professionals was often given as a principal objective of PPD.  Some providers also mentioned the rewarding impact on tutors, and their development as reflective professionals, arising from involvement with PPD.  A few identified school-based and networked provision as a significant factor in achieving this. 

The full document is expected to be published shortly on the TDA website at: http://www.tda.gov.uk/ppd
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